
Methods

Introduction

Objective

Limitations 

References

School-based interventions targeting emotional 
regulation are gaining importance because of 
mounting evidence of its association with school 
violence. Emotional intelligence is an important 
factor to target within the individual level of the 
Social-Ecological model when pursuing better 
health outcomes of a community. 
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Results 

Mindfulness & Yoga: Reliance on youth self-report is a 
methodological limitation; the degree of teachers’ and students’ 
adherence to protocols was not monitored; and, there were no long-
term follow-ups.
Curriculum-based: Small sample size limited generalizability of the 
studies, and one study had primarily males.
Other: Lack of long-term follow-up 

Curriculum-Based Interventions

Mindfulness and Yoga Interventions

Other Interventions

We searched the literature for peer-reviewed 
publications within the past 5 years that evaluated 
the effects of a school-based intervention on 
emotional regulation in adolescents (aged 10-18) 
and reported the outcomes associated with 
emotion regulation skills.

• This scoping review was conducted using the 
criteria from PRISMA (Preferred Reporting 
Items for Systematic Reviews and Meta-
Analyses). 

• Academic databases used were PubMed and 
PsycINFO.

To conduct a scoping review of the existing school-
based interventions to address emotional 
regulation in adolescents.

In Conclusion, our study findings suggest that school-based 
intervention programs focused on emotional regulation have 
promising outcomes.

• 77 published studies were screened of which 
12 studies were included in the final review. 

• We categorized the emotional regulation 
interventions as curriculum based, mindfulness 
and yoga, and other social and personal skills–
based intervention strategies/delivery methods.
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