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Attendance in a Virtual World:
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virtually due to the impact of the Sars-coV-2 global pandemic estmerca
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% A survey utilized Likert scales and asked students confident)

about their motivation for attendance

about the preferred instructional method for concentration, asking questions, and in general
about the preferred instructional method for specific courses
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T GO e (0 PErai Soeeiie PA St Gareiaees All courses together, students endorsed preference for two methods—uvirtual lecture-based learning (40%) and in-person lecture

. . _ based learning (33%).
** The survey was distributed in person to the 2020-2022 cohort » The remaining methods were endorsed less, from 2% to 12% of the time
Participant Selection: * The highest percentage preference for virtual lecture-based learning was for Research Methods (66.67%), Professional Roles
(60.71%), Pharmacology (60.71%), Human Physiology (57.1%), and Clinical Biochemistry (57.1%)
<+ Participants were current students in the physician assistant -  Women's Health and Pediatrics indicated the strongest preference for in-person lectures at 60% and 50%, respectively
program at BCM who had just completed their didactic year » While not highly endorsed for other classes, in-person case-based, team-based, and facilitated small group was most often
supported for Problem Solving in Medicine, Medical Ethics, and Health Behavioral Counseling

* Participation was entirely voluntary and anonymous * Analyzing the motivation for attending virtual classes revealed high student agreement with "attending all scheduled virtual classes is

Data Analysis: important to me" and "virtual class required more self-discipline and self-directed learning"

. . L _ « Seventy-one percent rarely (<10%) indicated skipping virtual class, while 57% indicated they “occasionally (30% of the time)” felt like

< Descriptive statistics including measures of frequency, central they wasted time attending virtual class. This was significantly different from previous cohorts who indicated they “sometimes (50%
tendency, variation, and position of the time)” felt like they wasted time attending class

* Independent-Samples Mann-Whitney U Test to compare individual
motivation items by gender

Significant Differences in Motivation by Gender:

*» Female students are more likely than males to skip based on an
upcoming assignment, attend based on the type of exam in the course,
and attend because they are worried many won't be there

»* Female students are more able than male students to concentrate in a
virtual class

» Male students are more likely than females to attend based on pressure
from classmates and feel it is more acceptable to skip if others skip

*» Male students are more likely to believe virtual classes should be
mandatory

Instructional Method Preferences:
*» Virtual lecture-based, in-person lecture-based, and in-person case-
based methods are endorsed most highly as the “best method for

concentration.”

* In-person lecture-based and in-person small group methods are
supported as the best methods for asking questions

2 Overall, students prefer the in-person case-based instructional method
the most, followed by in-person lecture-based and virtual lecture-based

»» As figure 2 demonstrates, student instructional method preferences are
different for specific courses

Self-efficacy (confidence by competency)

* Preliminary data indicates this student cohort's mean confidence by
competency ranges between neutral (4) and very confident (6)

*» The ability to complete a thorough physical exam for a complaint was
lower than anticipated and thus important to compare with future cohorts
who received physical examination instruction in person

Limitations:

% Survey with set statements - no open answer section

% Single cohort with unique situation - PA-S1 cohort just completed
didactic year almost entirely virtually

¢ Potential selection bias = is given in person on “mandatory” days but
still might favor those motivated to attend class.

¢ Physician assistant students believe daily attendance
Is essential, even with virtually held classes

» They often feel "over-scheduled"

s Interestingly, students feel like they wasted time
attending virtual class up to 30% of the time, down
from 50% for the three previous cohorts who
attended class in person.

¢ Students preferred a lecture-based format for most
classes regardless of in-person or virtual delivery.

*» Students indicated a preference for in-person small-
group learning for specific classes

¢ Overall, students felt most confident "using effective
listening skills when talking to a patient”

s Future studies should compare physical examination
self-efficacy for a cohort who attended that course in
person

¢ Future studies should track student preferences over
time as instructional methods change

¢ Faculty should consider student preferences when
planning instructional methods for courses—some
may not be as faculty would expect
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